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Drafting Body Paragraphs:
CECC: An Internal Organization Strategy

While many writers know that paragraphs begin with a topic sentence, they may not be able to
remember the other essential parts of a body paragraph. This handout is designed to help you
organize the internal structure of the body paragraphs in your paper by using a formula known
as CECC.

The CECC formula may be used in combination with other purpose-based organizational
strategies, including the cause-effect, problem-solution, comparison-contrast and chronological
approaches to paragraph development, which are discussed in the Academic Center handout
series entitled Drafting Body Paragraphs: Purpose-Based Organization Strategies.

The CECC approach, designed by Penn State University writing tutors Trent Mikesell and
Jamie Steck, is one of the most basic ways to organize the information in a body paragraph. This
technique is easily adapted to most writing situations, and it works particularly well for literary
analysis papers and persuasive research papers.

CECC may also assist writers who have trouble deciding when and how
to integrate source material into their papers.

So, what does the abbreviation CECC stand for? Let’s take a look at the
model that follows.
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*The first C is the paragraph’s claim. Claim may be an unfamiliar word, but it is the assertion that you make about the subject
of the paragraph. The claim usually states that the subject of the paragraph is a certain way, does something or is true. The
“claim” correlates to the controlling idea or main idea. The claim is, in effect, the paragraph’s topic sentence, a sentence
which all of the other sentences in the paragraph must support.

*The next part of the paragraph will develop the idea asserted in the claim and will be composed of two items, evidence and
commentary, which may be rotated throughout the middle portion; for example, for every section of evidence that is used in
the paragraph, there will be a section of commentary which follows it. The middle portion of the paragraph should follow this
pattern until you feel, as a writer, that you have developed all of your main points. Let’s take a closer look at how these two
items operate.

*The E, or evidence, allows you to establish “proof” for your claim. When the word “proof” is mentioned, most writers
automatically assume that outside material is needed; however, this is not always the case. Evidence, or proof, may take the
form of outside material such as statistics or quotations from other sources, but the writer’s own evidence in the form of
explanations, examples or reasons may also be valid, depending on your audience’s needs and expectations.

*The third item C, or commentary, allows you to include your own information about the evidence presented in the previous
section. According to Mikesell and Steck, the commentary acts as a bridge, connecting the evidence with the claim made in
the paragraph’s topic sentence. Commentary is not necessarily the same thing as personal opinion. In contrast to opinion,
commentary requires you to look closely at your evidence and establish your own voice by further explaining, interpreting,
analyzing, synthesizing or evaluating it. In other words, in your commentary you are making an assertion or observation
about how the evidence relates to and/or supports the paragraph’s claim.

*The last C is the conclusion. The conclusion is the sentence or sentences that tie the middle section of the paragraph,
evidence and commentary, to the main claim of the paragraph or to the thesis of the paper. In other words, the conclusion
ties all three points of the paragraph together in one or two sentences; this “tying together” ensures that there are not any

loose ends that leave the reader with a feeling of lack of closure. The conclusion often answers the question “So what?” to
establish the significance of the paragraph’s topic.

How can I generate effective commentary for the evidence in my paragraph(s)?
One technique that you can use to generate commentary is to ask yourself
questions. For example, after using statistical evidence that shows the
increasing frequency of plagiarism at the college level, you could ask yourself
“What do these statistics mean in relation to the paragraph’s claim that technology
plays a definite role in plagiarism’s increasing frequency?” In this case, an
appropriate response, or commentary, would be a section that reveals how the
statistics show that the occurrence of plagiarism has increased dramatically during the
vears the Internet has become more readily available to students.

While closely following the CECC pattern may be the best technique for beginners, there are
ways to incorporate some variety into this paragraph organization strategy. For example, instead
of using the traditional alternating pattern, claim-evidence-commentary-evidence-commentary-
conclusion, the paragraph can follow a block-style format where there is a claim-block of
evidence-block of commentary-conclusion. Or, the paragraph might present a brief piece of
evidence that requires several sentences of commentary for explanation. The most useful thing
to remember is that you will not usually have only one sentence for each part of the paragraph.
After you become familiar with the CECC approach, there are a variety of ways that you can
experiment with its organizational pattern.

Now, let’s take a look at a general example of a CECC paragraph.
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Claim/Controlling Idea -

¢ What underlay the divisive relationships between English faculty and engineering faculty in the early 1900s (and lasting
well into the 1930s) was primarily a matter of perceptions concerning status.

e Explanation: This first sentence, the topic sentence, reveals the paragraph’s main idea or claim. Here the reader is able to
see the claim that the conflict between English and engineering faculty was brought about because of perceptions about
their status.

eFrom Kynell we can learn that English instructors were generally not involved in the discussion “on the role of English in an
engineering curriculum,” and English faculty themselves assigned “technical communication [. . .] second class status” to
literature (p. 93). Miller takes Kynell’s point another step. She suggests that technical writing courses were associated with
the ‘world of work’ and “thus associated with what were low forms of practice from the beginning” (p. 15).

e Explanation: This second section provides concrete evidence from outside sources in the form of direct quotations.
However, keep in mind that direct quotations of observations are not the only way to provide evidence. Statistics,
definitions, examples and anecdotes are some other ways to support your claim.

e Miller and Kynell together paint a picture like the following: Practice = World of Work = Low Form (technical writing)
versus Theory = World of Academia = High Form (academic writing).As we can see, English instructors teaching
engineering students had little motivation to keep teaching engineering students; they had little say in what they taught
and technical communication courses were likely to be of more detriment than benefit to their career opportunities.
Technical communication courses were associated with the world of work rather than the world of academia.

e Explanation: Note that the writer’s commentary uses the evidence (quotations) in conjunction with the paragraph’s claim
(faculty divisions resulted from perceptions of status) to do two things: 1. develop a clear model in the form of equations
about the disciplines and 2. explain why/how the perceptions revealed in these equations led to a division between the two
faculty groups.

eThese perceptions about the low status associated with teaching engineers clearly divided the English department within
itself, but the perceptions also divided English faculty from their students and from engineers.

e Explanation: Note how this conclusion ties all three of the paragraph’s sections into a single sentence. This sentence
restates the claim that divisions were caused by perceptions of status, relying on the evidence section simultaneously, and
also includes the writer’s commentary (“both divided faculty from their students and from engineers”) based on this claim.

In the previous example the CECC method functions on a very general level. However, because
the CECC pattern is so basic, it may be used in combination with many different types of
development strategies that are based on the paragraph’s purpose, including the cause-effect,
problem-solution, comparison-contrast and chronological patterns.

In order to see how the basic CECC pattern may be used in combination with one of these

purpose-based approaches, let’s take a look at how the previously-discussed example paragraph
simultaneously fits the foundational model of CECC and purpose-based cause-effect model.
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Claim/Controlling idea/Establishment of cause and effect relationship -

*What underlay the divisive relationships between English faculty and engineering faculty in the early 1900s (and lasting
well into the 1930s) was primarily a matter of perceptions concerning status.

e Explanation: This first sentence, the claim, reveals the paragraph’s main idea: the relationship between English faculty and
engineering faculty. However, this sentence also sets up how the paragraph will justify this claim by using a cause and
effect approach. In order to clearly introduce the relationship that will be explored, the claim reveals both the cause
(perception of status) and effect (divisive relationships between English and engineering faculty).

Md

eFrom Kynell we can learn that English instructors were generally not involved in the discussion “on the role of English in an
engineering curriculum,” and English faculty themselves assigned “technical communication [. . .] second class status” to
literature (p. 93). Miller takes Kynell’s point another step. She suggests that technical writing courses were associated with
the ‘world of work’ and “thus associated with what were low forms of practice from the beginning” (p. 15).

e Explanation: This second section uses evidence (source material) in the form of quotations to describe the process leading
to the differing perceptions of status between English faculty and engineering faculty.

Commentary/Explanation of process (how cause leads to effects) -

e Miller and Kynell together paint a picture like the following: Practice = World of Work = Low Form (technical writing)
versus Theory = World of Academia = High Form (academic writing).As we can see, English instructors teaching
engineering students had little motivation to keep teaching engineering students; they had little say in what they taught
and technical communication courses were likely to be of more detriment than benefit to their career opportunities.
Technical communication courses were associated with the world of work rather than the world of academia.

e Explanation: In the third section, the writer’s own equations and justifications explain how the cause (different perceptions
of status) leads to multiple effects (little motivation; lack of communication) which will eventually lead to an overall effect
described in both the paragraph’s claim and its conclusion.

Conclusion/Statement of overall effect -

eThese perceptions about the low status associated with teaching engineers clearly divided the English department within
itself, but the perceptions also divided English faculty from their students and from engineers.

e Explanation: This conclusion sentence ties the overall cause (different perceptions of status) directly to the overall effect
(divisive relationship).

Note that when the CECC formula is used within the context of a cause-effect paragraph, the
cause and effect approach is evident, but its parts function within the four foundational sections
of a CECC paragraph (claim, evidence, commentary, conclusion). However, also note that the
cause-effect approach that is used here is a slightly varied version of the one that is presented in
our series of handouts entitled Purpose-Based Organization Strategies. This particular example
paragraph shows the many layers that can make up a cause and effect paragraph; not only are
the overall cause (differing perceptions of status) and overall effect (divisive relationship)
explored, but an explanation of the cause and an illustration of the smaller effects are also
identified. This explanation of the cause and illustration of multiple, smaller effects together
composes the process section. So, although upon first glance this paragraph may not seem to fit
the basic cause-effect pattern, it does fulfill the three major sections of this pattern: identifying
the cause, explaining the process and revealing the effect.

Keep in mind that the cause and effect approach is only one of several purpose-based
organization strategies that can be adapted to the CECC format. More information on this topic
is available in our handouts in the Drafting Body Paragraphs: Purpose-Based Organization
Strategies series.

Copyright 2008 by the Academic Center, the University of Houston-Victoria,

and Candice Chovanec Melzow.
Created 2007 by Candice Chovanec Melzow.

&’ T.__Visit us on the web at www.uhv.edu/ac

Email at tutor@uhv.edu  University West, room 129 (361) 570-4288





<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


